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ABSTRACT 



A study was conducted to examine the attitudes of 
elementary, middle/ junior high, and high school counselors toward the 
development of national standards for school counseling programs. An effort 
was also made to identify the components counselors thought should be 
included in the national standards. Input from leaders of the American School 
Counselor Association (ASCA) was used to develop a questionnaire that was 
refined and distributed to 102 participants at the ASCA annual meeting. 
Responses of 1,127 ASCA members provided the data. Results clearly establish 
that school counselors strongly and broadly wish to have national standards. 
They generally believe that national standards will identify a focal point 
for practice, articulate a professional mission, provide a center for 
aspiration, and drive momentum for the future of the profession. These 
findings can be a foundation for the development of national standards for 
school counseling programs, but considerable thought, exploration, and 
conversation will be needed to ensure that the voice of the practitioner is 
not lost as standards are developed. The survey is attached. (Contains 22 
tables and 2 references.) (SLD) 
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INTRODUCTION 



During recent years, interest has increased in the development of national 
standards for school counseling programs. Although this current wave of the school 
reform movement strongly recommended the development of national standards to 
direct educational practice, school counseling has largely been ignored. Yet, school 
counselors face the enormous challenge of preparing students to meet the expectations 
of higher academic standards and to become contributing members of society. School 
counseling continues to play an increasingly complex role in contemporary education. 

Purpose of the Study 

The purpose of the study reported herein was to: (a) examine the attitudes of 
elementary, middle/junior high and high school counselors towards the development of 
national standards for school counseling programs; (b) clarify the purpose that 
standards would serve for school counseling programs; and, (c) identify the program 
components that school counselors believe should be contained in national standards. 

Initial Development 

Before the current study was initiated, we took a number of essential steps to 
determine the content and issues that needed to be addressed. These included: 

(a) a leadership discussion summary; (b) an open-ended questionnaire and, (c) a 

i 

comprehensive review of the literature. 

In June, 1994, the American School Counselor Association (ASCA) Governing 



Board engaged in a lengthy discussion to determine whether or not there was a 
purpose for and a need to develop national standards for the school counseling 
community. The ASCA determined that national standards would identify what 
students should know and be able to do as a result of participating in a school 
counseling program, articulate the strategies that support student success in school, 
and clarify the relationship of school counseling to the educational system. As a result, 
the ASCA, the national professional association representing school counselors, 
decided to undertake the process of developing national standards for school 
counseling programs. 

The results of this discussion were incorporated into a brief questionnaire which 
was distributed to 27 ASCA leaders. The recipients represented elementary, 
middle/junior high and high school work settings as well as the four major regions of the 
country (north-Atlantic, south, mid west, and west). 

The questionnaire asked the following: 

1. Describe your thoughts on establishing national standards 

for school counseling. 

2. What purpose will national standards serve? 

3. What does it mean to have standards? 

4. How are school counselors looking at standards? 

5. What should the voluntary national standards include? 

I 

6. How would you implement the voluntary national standards 

in your school building (system)? 



The response rate to the questionnaires was 81%. We used this information to 
develop a matrix of attitudes and perceptions about national standards, purposes for 
developing standards, and issues that standards should address. It was reported that 
the development of national standards for school counseling programs would: 

• create framework for a national model for school counseling programs; 

• establish school counseling as an integral component of the academic mission of 
the educational system; 

• encourage equitable access to a school counseling services for all students 
provided by a credentialed school counselor; 

• identify the key components of a developmental school counseling model 
program; 

• identify the knowledge and skills that all students should acquire as a result of 
the K-12 school counseling program; and 

• ensure that school counseling programs are comprehensive in design and 
delivered in a systematic fashion for all students. 

These beliefs, in addition to a comprehensive review of school counseling 
literature and the existing thirty-five developmental state models for school counseling 
programs were the foundation for the pilot instrument. Thus, survey instrument 
reflected a blend of theory and practice. 

As part of the development process, ASCA committed to a detailed study of the 

i 

need for and potential content of these standards. This document reports the results of 
a national survey study that collected information pertinent to the development of the 



national standards for school counseling programs. 



Pilot Study 

A pilot survey was distributed to 102 participants in the ASCA annual delegate 
assembly in April, 1995 to assess the state and national leadership's attitudes toward 
the development of national standards for school counseling programs. The return rate 
for this study was 51%. Additionally, the leadership rated a variety of program activities 
for inclusion in school counseling program standards and suggested additional activities 
that were not included in the pilot survey. 

ACT served as research consultant and coordinator for the collection of 
information and contributed personnel and resources to ensure that the survey design, 
distribution, and data analysis followed universally accepted research practices. 

The pilot instrument consisted of ninety-two content related items and twelve 
demographic questions. The survey responses were analyzed using simple 
descriptive statistics including percentages, means, standards deviations and 
correlation coefficient. Factor analyses also were conducted on each section of the 
survey. A principal components analysis with varimax rotations were used to extract 
factors. The factor analyses provided us with the ability to examine the pattern of the 
items within each factor. This assisted us to eliminate redundancy, clarify and refine the 
language, and eliminate items. We sought to achieve reliability and confirm that each 
section was consistent with its defined purpose. Items were regenerated from the pilot 
survey based upon the empirical results of the analyses. The original number of items 



was subsequently reduced 92 to 77. 



METHODS 

Instrumentation 

In order to accomplish the purpose of this study, this research study required the 
development of an original survey instrument (see Appendix). The instrument 
contained five general sections to respond to the areas of investigation as presented in 
the purpose for the study. A five point Likert scale was used by the respondents 
throughout the survey to rate the items from strongly disagree to strongly agree, with 
exception of the responses to the demographic inquiries. 

The eight items in the first section asked specifically if national standards should 
be developed and assessed attitudes toward the development of national standards. 
The second section of the survey sought opinions as to what purpose the development 
of national standards would serve. The nine items in this section addressed 
professional concerns about the role of school counseling programs in the educational 
system. 

The items in section three of the survey asked respondents which school 
counseling program activities should be considered in national standards. The 
construction of the individual items for each domain was based on school counseling 
research, and the program components and student outcomes identified in 

j 

developmental school counseling state models. The items were organized into three 
domains or topics: personal/social development, academic development, and career 
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development. The respondents used a five point Likert scale to rate the relative 
importance of the same item in their current school counseling program. 

The fourth section assessed the role of the school counselor in school system 
support activities. The purpose of this section was to determine which activities school 
counselors considered as a component of a school counseling program. This study did 
not determine whether specific activities were appropriately or inappropriately assigned 
to the school counselor. 

The items in this section considered two phenomena: (a) school counselor 
contributions to the overall well being and needs of a school building; and, (b) perceived 
non-counseling functions that school counselors often are required to assume. 
Respondents were asked to rate the importance of addressing the item in a national 
standard and the importance of the same item in their current school counseling 
program. 

The fifth section requested demographic information about the respondents. 
Survey respondents reported additional demographic information not requested by the 
professional association such as community wealth (socio-economic status), number of 
students assigned to the caseload, and urban, suburban or rural designation which 
allowed for an examination of differences. 

Sample and Sampling Procedures 

The instrument was administered to two thousand school counselors who were 
employed in a K-12 school setting selected randomly from the ASCA membership data 



base in September, 1995. Three stratified computerized samples were drawn from the 
data set to closely approximate the level of the work setting and regional proportions of 
the ASCA membership. 

The survey instrument and cover letter were mailed in September, 1995. This 
mailing was followed by a reminder post card and a subsequent complete packet to 
non-respondents within the first three weeks. Respondents were numerically coded 
and deleted from the data base as the surveys were returned. 

Data Analysis Procedures 

We used simple descriptive statistics for a preliminary review of the data. We 
examined percentages, computed means, correlation coefficients and cross tabulations 
as a first step to organize and sort the data. Inferential statistical procedures, including 
factor analyses, analyses of variance, and follow up pairwise comparisons were 
conducted. Factor analyses were then applied to determine the structure underlying 
the variables in each section. We examined the item means and overall section means 
to determine an item’s importance in national standards and the item’s importance in 
current school counseling programs. Analyses of variance and follow up pairwise 
comparisons were performed to check for differences between means that could be 
attributed to the work setting, region, student caseload, school setting, and community 
wealth represented by the respondents. 
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RESEARCH STUDY RESULTS 
Respondents 

A total of 1127 ASCA members, representing elementary (43.2%), middle/junior 
high (19.6%), and high school counselors (35.1%) responded to the 77 item 
questionnaire. The return rate following the three wave mailed administration was 
56.4%. 



Analysis of the Research Questions 
Attitudes Toward and Purpose for National Standards 

One of the fundamental questions raised in this research study concerned 
whether or not national standards should be developed. Eighty percent of the 
respondents supported the development of national standards. We found no significant 
differences in responses among elementary, middle/junior high school, high school 
counselors or counselor supervisors. However, the mean agreement scores for 
elementary counselors (M=4.17, SD=.83) were somewhat higher than those for high 
school counselors (M=4.05, SD=.93) and displayed the most variation in responses for 
this item. Also, the means for the midwest region were significantly lower than the 
means for the other three regions of the country. 

In section II, school counselors were asked to determine whether national 
standards should be theory based or practice based. Two different survey questions 
asked respondents to choose the preferred basis for standards development. When 
asked if standards should be based on practice, two-thirds (66.7%) of the respondents 
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clearly indicated that national standards should be based more upon practice than 
theory. When asked about standards based upon theory, 15.3% of the respondents 
indicated that standards should be based more upon theory than practice. The 
correlation of -.63 between these two items indicated a relatively large relationship. As 
expected, respondents who rated one item high, tended to rate the other item low. 
There were no significant differences among the respondents when school setting, 
region, caseload or community wealth were considered. 

Respondents strongly articulated what purposes national standards would serve 
as demonstrated below: 

• eighty-three percent of the total sample population agreed or strongly 
agreed that standards are necessary to better define the role of school 
counseling in American education; 

• ninety-one percent of the respondents agreed or strongly agreed that 
standards would more clearly define the role of school counseling in the 
educational system; 

• eighty-nine percent of the total population agreed or strongly agreed that 
standards would define the goals that are considered important for school 
counseling; 

• seventy-four percent of the respondents supported standards 
development to address legitimacy for the mission of school counseling; 

j 

• eighty-five percent stated that standards would assist school counseling in 
achieving recognition within the educational system; and, 



• eighty-one percent agreed that standards would establish a national 
program framework for effective school counseling programs. 

Agreement with these items was lowest for the respondents from the midwest. 
However, no significant differences were revealed in the analyses by community 
wealth, school setting, or the size of the caseload assigned to a school counselor. 

A summary of the survey results for sections I and II of the survey can be found 
in Tables 1 through 6 in the Appendix. 

What Should National Standards Contain? 

School Counseling Programs and Personal/Social Development 

Tables 7 and 8 report the overall results for the personal/social development 
section of the survey. These results suggested that skills such accepting responsibility, 
dealing with conflict, and problem solving were of the utmost priority for both national 
standards and in current school counseling programs. Although the majority of school 
counselors (90.3%) agreed that understanding and appreciating differences should be 
addressed in national standards, only 75.7% indicated that it is important in their current 
program. Elementary school counselors demonstrated the strongest show of support 
for personal and social development skills. Tables 9 and 10 report the significant 
differences in mean responses for elementary, middle/junior high and high school 
counselors. 
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School Counseling Programs and Educational Development 



We found that school counselors highly rated items that provided academic and 
learning environment support for national standards. A summary of the findings is 
presented in Tables 11 through 14 in the Appendix. 

Elementary and middle school counselors assigned the highest priority to 
developmental skills (acquiring study skills, time management, life long learning) for 
inclusion in national standards, while high school counselors strongly supported 
academic planning and goal setting activities as essential to student success. Urban 
counselors more strongly favored the concept of understanding the factors that 
influence school achievement (M= 4.17) as more important to include in national 
standards than their rural counterparts (M=3.99). 

School counselors working in low income communities also placed a higher 
priority on study skills and time management skills for inclusion in national standards as 
did school counselors with the largest caseload. In general, elementary counselors 
were more supportive of developmental skill development (acquiring skills for improving 
learning) while high school counselors were more inclined to rate items related to goal 
planning at a higher level. 

School Counseling Programs and Career Development 

Just over 70% of the respondents agreed or strongly agreed that exploratory 

} 

career development experiences and activities related to career planning should be 
considered in national standards. School counselors more readily agreed that career 
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development activities were more important than employment readiness activities for 
national standards. Educational goal setting and career goal setting received strong 
support. The results of this section of the survey is presented in Tables 15 through 18 

in the Appendix. 

We found that high school counselors responded significantly differently from 
elementary and middle school counselors on several items. High school counselors 
indicated a greater willingness to address career preparation activities in national 
standards. Elementary and middle school counselors tended to support career 
development program elements that were more developmental in nature such as 
explore skills, explore careers, understanding relationships among school, community 
and work, career planning, and acquiring information skills. Items specifically related to 
employment information generated less support for nationai standards on the part of 
the elementary and middle school respondents than the high school counselors. 

Of the three general areas investigated, the overall means for national standards 
and current programs showed that school counselors reported the largest support for 
personal/social development(M=4.43; M=4.16), followed by educational development 
(M=4. 1 3; M=3.78), and career development (M=4.02; M=3.38). Regional differences, 
school setting, community wealth and caseload had little or no influence on the 
findings. 

School Counseling Programs and System Support 

The purpose of this section of the survey was to determine which system 
support services should be considered part of a school counseling program. 

O 
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Respondents were asked to determine the relative importance of addressing the item in 
national standards and as part of the current school counseling program. 

Elementary school counselors, who reported the largest caseload and often work 
in multiple school buildings, tended to favor activities which assisted those who work 
directly with students. These included: conducting parent workshops (M=3.62), 
collaboration with community agencies (M=4.43), providing staff development for 
teachers (M=3.73), and consulting with staff (M=4.72). High school counselors placed 
a high priority on activities that focused on academic issues such as student placement 
(M=4.06), achievement (M= 3.33), college entrance testing (M=3.60), and administering 
career inventories (M= 4.00). Junior high and middle school counselors strongly 
promoted involvement in advisory activities (M=3.46), which usually require 
collaboration with the entire school staff. 

Items concerning conducting parent workshops, collaborating with community 
agencies, participating in school reform initiatives, and consultation received strong 
support from all respondents for national standards and in current school counseling 
programs. 

The respondents also strongly agreed that activities such as assisting in 
organizing school assemblies, managing grade reporting, and participating in other 
school duties, are not considered an essential part of a school counseling program at 
either the elementary, middle/junior high school or high school level. An overview of the 
findings in this section can be can be found in Tables 19 through 22. 
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SUMMARY AND IMPLICATIONS FOR FUTURE RESEARCH 



Principal Findings 

School counselors overwhelmingly (82%) supported the development of national 
standards. The basis for the desire to have national standards is rooted in the recency 
of the evolution of the occupation, the wide diversity of services that school counselors 
provide to students, and the responsiveness of the school counseling community to 
societal needs and demands. 

The majority of school counselors want national standards based more upon 
practice than theory, however, not from their current practice but rather from an 
envisioned practice. School counselors strongly and broadly proclaimed that a national 
standards based program would raise the expectations of what is important in current 
practice. This study also determined that the work setting of the school counselor 
strongly influenced program priorities for national standards and in current school 
counseling programs. Elementary, middle/junior high and high school counselors 
identified program preferences that are based upon developmental or age appropriate 
needs of students. 

Personal/social development program activities received the strongest level of 
support for national standards development and also in current practice. This was 
followed by educational development. Within the areas of personal/social, educational 
and career development, distinct priorities emerged by work level. These results held 
true for national standards and in current programs. The overall findings demonstrated 
that most of the statistically significant differences revealed in school counseling 



program components were related to the work level setting of the school counselor. 
Elementary school counselors consistently gave the highest ratings to activities that 
supported personal/social growth such as self awareness. High school counselors 
strongly supported educational development needs such as academic planning and 
goal setting. Despite the current national attention on career development, there was a 
lack of consensus in the importance of specific activities for both national standards and 
in current programs. 



Implications 

This research study clearly has established that school counselors strongly and 
broadly wish to have national standards. The findings confirmed the belief that national 
standards will identify a focal point for practice, articulate a professional mission, 
provide a center for aspiration and momentum for the future. School counselor 
practitioners have expressed a need and a desire for national standards and have 
articulated their opinion as to what national standards should contain. The findings 
further delineated the program priorities of elementary, middle/junior high and high 
school counselors. School counselors have identified what they believe is important in 
their current programs and what is important to include in national standards. 

The school counselors who participated in this study responded that national 
standards: 

) 

• would provide the mechanism for school counseling to be accepted as a 
legitimate component of the educational system; 



• could establish similar goals, expectations, support systems and 
experiences for all students as a result of participation in school 
counseling programs; and 

• may help to define the vision and goals for the school counseling for the 
twenty-first century. 

National standards will help the school counseling community to look within itself 
to clarify its purpose and establish higher expectations of quality. Standards based 
programs require a demonstration of what students should know and be able to do. 

This will necessitate the development of new and different measures of accountability 
to evidence that student outcomes are achieved. National standards could assist the 
occupation to demonstrate the effectiveness of school counseling programs and their 
relationship to student achievement. Conversations must occur on the national, state 
and local level to ensure that a standards based program is viable and feasible. 

National standards will accomplish little if implementation is not possible. 

The findings also demonstrated that school counselors strongly and broadly 
proclaimed that a national standards based program would raise the expectations of 
what is important in current practice. The respondents also revealed a tendency to 
support the majority of the survey items as important in national standards. However, 
this study is not about the capacity of school counselors to accomplish the objectives of 
a standards based program. 

The development of national standards, as illustrated by events within the 
academic disciplines, will raise new issues and concerns and identify new problems. 



Adopting standards can fundamentally change the educational system (Mitchell, 1996), 
however, the national standards movement has yet to produce evidence to support this 
premise. The impact of change on school counseling programs will remain to be seen. 

Considerations For Future Research 

Research has demonstrated that school counseling programs support student 
success in school through personal/social, educational and career development 
experiences. School counseling programs also may assist students achieve the 
expectations of the newly released national academic standards. Future research can 
be the impetus to develop measures to validate student success as an outcome of a 
standards based school counseling program. 

This study has raised additional questions about the distinctiveness of 
elementary, middle/junior high and high school counseling programs. Respondents 
have identified priorities in each of the broad areas of student development 
(personal/social, educational, career) that comprise school counseling programs at 
each school level. These preferences may necessitate the need to research current 
school counselor pre-service programs and credentialing models to determine if specific 
training for each level, similar to the educational model for elementary, middle/junior 
high and high school teachers, is necessary. 

The development of national standards also may require an articulation between 

i 

the pre-service curriculum and the requisite knowledge and skills essential to success 
in a school system. The Council for Accreditation of Counseling and Related 
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Educational Program (CACREP) and organizations such as the Association for 
Counselor Educators and Supervisors (ACES) must work with the American School 
Counselor Association to identify the gaps and bring about the necessary alignment. 

The findings from this research study form the foundation for the development of 
national standards for school counseling programs. Considerable thought, exploration 
and conversation are essential to ensure that the voice of the practitioner is not lost 
among good intentions and political agendas. The school counseling community can 
proactively apply these findings to direct the future role and mission of school 
counseling and support a nation of learners to achieve academic success in school. 
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appendix 



National Standards for School Counseling Programs 



SCHOOL COUNSELOR SURVEY 

The American School Counselor Association (ASCA) is considering developing national standards tor school counseling 
programs and is extremely interested in your opinion. Because school counseling is different from the academic disciplines, 
ASCA’s consideration of the development of national standards for school counseling programs must reflect the thinking 
of school counselors and include research and practice. Elementary, middle/junior high, high school counselors and school 
district counselor supervisors from across the country are being asked to provide input concerning the development of 
national standards for school counseling programs. 

As a school counselor you have been selected to help in this very important undertaking. Your responses will contribute 
to the future direction of school counseling programs and the contribution they make to our nation's educational system. 
Thank you for participating in this very important undertaking. 



Directions: For purposes of this survey, a school counseling program is defined as the comprehensive set of services, 
tasks, and functions delivered by a professional school counselor practitioner in an elementary, middle/junior high, or high 
school setting. The information you supply will be kept confidential. However, if any item requests information that you 
do not wish to provide, feel free to omit it. 



SECTION I. Attitudes toward ^velopf ng national standards ior school 



Please answer the following by checking the one response that best indicates your opinion: 

Strongly Agree 

Agree 

Neutral 

Disagree 

Strongly Disagree 

[ Not Applicable 



[C 



□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ 



National standards for school counseling programs 

□ A. should be developed. 

□ B. are necessary to better define the role of school counseling in American education. 

□ C. should be based more upon school counseling theory than on practice. 

□ D. should be student-outcome oriented. 

□ E. should support the educational mission of the school. 

□ F. should reflect the belief that all children can learn given the time, tools, and motivation to do so. 

□ G. should be based more upon school counseling practice than on theory. 

□ H. should help ensure equal access and equal opportunity for all students. 

□ I. should emphasize counseling, consultation, coordination, and collaboration as the primary methods 



of delivery. 
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SECTION ILiWhat purposes would the development of national standards for school counseling programs 

■ ' .serve? IHI1 •• I ' 1 Hi ||||||||g|!!!||^^ 



Please answer the following by checking the one response that best indicates your opinion: 



-Strongly Agree 
—Agree 
— Neutral 

Disagree 

Strongly Disagree 

Not Applicable 



National standards for school counseling programs. 



□ 


□ 


□ 


□ 


□ 


□ 


A. would 


□ 


□ 


□ 


□ 


□ 


□ 


B. would 


□ 


□ 


□ 


□ 


□ 


□ 


C. would 


□ 


□ 


□ 


□ 


□ 


□ 


D. would 


□ 


□ 


□ 


□ 


□ 


□ 


E. would 


□ 


n 


□ 


□ 


□ 


□ 


F. would 


□ 


□ 


□ 


□ 


□ 


□ 


G. would 


□ 


□ 


□ 


□ 


□ 


□ 


H. would 






Directions: The three program domains presented in this section are based upon the principles of comprehensive 
developmental school counseling. Each domain’s section contains a list of items that could be considered for inclusion 
in program standards. 



Please respond to this section based upon your role as an elementary, middle/junior high, or high school counselor or 
counselor supervisor. 



The scale on the left gives you the opportunity to rate an item for consideration as a national program standard, while 

,h« 

scale on the right provides you with an opportunity to think about and rate the item as part of your current school 
lseling program. 
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Please answer the following by checking one response in each column that best indicates your opinion: 

Domain A. Personal/Social Development (Learning to Live). Items in this domain deal with assisting students 
to successfully employ interpersonal, Intrapersonal, and social skills. 



How important is it that this item be How important is this item as a 

addressed in the national standards part of your current school 



for school counseling programs? 


counseling program? 




Very Moderately Not 


Does Not 


Very Moderately Not 


Does Not 


Important Important Important 
5 4 3 2 1 


Apply 


Important Important Important 

5 4 3 2 1 


Apply 



Opportunities for students to 



□ 


□ 


□ 


□ 


□ 


□ 


A. participate in self awareness 
activities. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


B. develop positive attitudes towards 
self and others. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


C. learn to make healthy and safe 
choices. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


D. understand and accept 
responsibility for choices. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


E. learn to resolve conflicts. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


F. get help in securing assistance 
from outside the school. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


G. practice interpersonal relationship 
skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


H. demonstrate safety, survival and 
coping skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1. establish life goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


J.. acquire self management and self 
discipline skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


K. apply problem solving skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


L. express feelings. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


M. examine the influence of peer 
pressure. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


N. understand and appreciate the 
differences in others. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


O. learn to appreciate home, family, 
and community. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


P. develop a personal support group. 


□ 


□ 


□ 


□ 


□ 


□ 



0 
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Domain B. Educational Development (Learning to Learn). Items in this domain deal with assisting students to 
achieve school success and develop skills to successfully engage in life long learning. 



How important is it that this item be How important is this item as a 

addressed in the national standards part of your current school 

for school counseling programs? counseling program? 



Very 


Moderately 


Not 


Does Not 


Very 


Moderately Not 


Does Not 


Important 


Important 


Important 


Apply 


Important 


Important Important 


Apply 


5 4 


3 2 


1 




5 4 


3 2 1 





Opportunities for students to 



□ 


□ 


□ 


□ 


□ 


□ 


A. establish educational goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


B. understand individual learning 
styles. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


C. acquire effective study and test 
taking skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


D. identify the factors that influence 
school achievement. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


E. participate in parent, student, 
teacher conferences. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


F. examine course options to develop 
an academic plan of study. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


G. understand standardized test 
scores. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


H. organize, manage, and use time 
effectively. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1. assess and evaluate progress 
towards educational goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


J. gather information about college 
and postsecondary career options 
and opportunities. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


K. know when and where to seek 

academic support and assistance. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


L. advocate for equitable educational 
opportunity. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1 □ 


□ 


□ 


□ 


M. appreciate the value of life-long 
learning. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


N. understand individual capabilities 
and potential to achieve 
educational goals. 


□ 


□ 


□ 


□ 


□ 


□ 





Domain C. Career Development (Learning to Work). Items in this domain deal with assisting students to 
become aware of life/career choices and participate in career development activities to prepare for the world of 
work. 



How important is it that this item be 
addressed in the national standards 
for school counseling programs? 



How important is this item as a 
part of your current school 
counseling program? 



Very 


Moderately 


Not 


Does Not 


Very Moderately Not 


Does Not 


Important 


Important 


Important 


Apply 


Important Important Important 


Apply 


5 


4 3 2 


1 




5 4 3 2 1 





□ □ □ □ □ 



Opportunities for students to 

□ A. explore skills, interests, and □ □ □ □ □ 

abilities. 



□ 



□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ n 



□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 




□ □ □ 



□ 


B. explore careers. 


□ 


□ 


□ 


□ 


□ 


□ 


n 


C. understand the relationship 

between school, community, and 
work. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


D. understand the relationship 

between personal qualities and 
career planning. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


E. make decisions, set goals, and 
take action to achieve career 
goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


F. identify the balance between work 
and leisure. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


G. apply job readiness skills to seek 
employment opportunities. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


H. learn about the rights and 
responsibilities of employers 
and employees. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1. understand the changing needs of 
the workforce. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


J. receive assistance in job 
placement. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


K. develop information acquisition 
skills. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


L. have a work-based exploration 
experience. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


M. develop an educational plan to 
support their career goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


N. understand the education and 
training needed to achieve 
career goals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


O. acquire employability skills. 

OK 


□ 


□ 


□ 


□ 


□ 


□ 



SECTION IV. System Support Activities by School Counselors 



Directions: School counselors are involved in a variety of activities in their school building. Some of these are directly 
related to the school counseling program, and some are related to the operational needs of the .school building. The 
purpose of this section is to determine which activities are considered part of a school counseling program. 

Please respond to this section based upon your role as an elementary, middle/junior high, or high school counselor. 

The scale on the left gives you the opportunity to rate an item for consideration as a national program standard, while the scale 
on the right provides you with an opportunity to think about the item as part of your current school counseling program. 

Please answer the following by checking the one response in each column that best indicates your opinion: 



How important is it that this item be How important is this item as a 

addressed in the national standards part of your current school 

for school counseling programs? counseling program? 



Very 


Moderately 


Not 


Does Not 


Very 


Moderately Not 


Does Not 


Important 


Important 


Important 


Apply 


Important 


Important Important 


Apply 


5 


4 3 2 


1 




5 4 


3 2 1 





School counselors provide 
system support by 



□ 


□ 


□ 


□ 


□ 


□ 


A. facilitating student placement. 


□ 


□ 


□ 


n 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


B. coordinating parent, teacher, 
and/or student conferences. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


C. conducting parent workshops. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


n 


D. planning and managing student 
academic programs of study. 


n 


□ 


n 


n 


□ 


□ 


□ 


D 


□ 


n 


□ 


□ 


E. coordinating advisory programs. 


□ 


□ 


n 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


F. assisting in organizing school 
assembly programs. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


G. managing grade reporting and 
student rank in class. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


H. providing staff development 
programs for teachers. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1. collaborating with community 
agencies on student referrals. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


J. organizing and conducting 

standardized achievement and 
aptitude test programs. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


K. organizing and conducting career 
assessment inventories. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ i 


□ 


□ 


L. organizing and conducting college/ 
vocational entrance examination 
programs. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


M. participating in other school 
duties such as: bus duty, 
playground duty, lunch and hall 
duty. 


□ 


□ 


□ 


□ 


□ 


□ 


o n 
ERJC 


□ 


□ 


□ 


□ 


□ 


N. participating in school/district 
school reform initiatives. 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 


O. consulting with f^wKy and 


□ 


□ 


□ 


□ 


□ 


□ 



administration. <0 'O 



— 



A. Please indicate your sex. 

□ Female 

□ Male 

B. Which category best describes your racial/ethnic 
background? 

□ White (Non-Hispanic) 

□ Black (Non-Hispanic) 

□ Hispanic 

□ Asian or Pacitic Islander 

□ Native American (Alaskan Native, American 
Indian) 

□ Multi-racial/multi-ethnic 

□ Other 

C. In which state do you live? 

D. Which ot the tollowing best describes your current 
level ot education? 

□ Bachelor's 

□ Bachelor's plus courses 

□ Master's degree 

□ Specialist's degree 

□ Doctorate 

E. Which ot the tollowing best describes your school 
setting? 

□ Urban 

□ Suburban 

□ Rural 

F. Which ot the tollowing best describes your school? 

□ Public school 

□ Private or parochial school 

G. Which one ot the tollowing best describes the 
population ot the community in which your school(s) 
are located? 

□ Low income 

□ Low to middle income 

□ Middle income 

□ Middle to upper income 

□ Upper income 



0 




H. At which level(s) do you work as a school 
counselor? Check all that apply: 

□ Elementary School Counselor 

□ Middle/Junior High School Counselor 

□ High School Counselor 

□ Supervisor ot School Counselors 

I. Do you work in a special purpose school? 

□ No □ Yes -> It yes, indicate the type ot 

school. 

□ Magnet school 

□ Technical/vocational school 

□ Special education school 

□ Other 

J. How many years have you worked as a school 
counselor? 

□ 1 year or less 

□ 2 to 5 years 

□ More than 5 years 

□ More than 10 years 

□ More than 20 years 

K. Please fill in the number of students in your 
individual caseload and the approximate number of 
students in each of the school building(s) to which 
you are assigned. 



Building 


Your Student 
Caseload 


Total Number of 
Students in Building 


1 






2 






3 






4 






5 







L. Are you a member of the American School 
Counselor Association (ASCA)? 

□ yes 

□ no 
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continued... 



SECTION VJ. Comments 



Are there any comments you would like to make concerning national standards for school counseling programs? 




Thank you for assisting us with this important project! 
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Tab le 10 DOMAIN A. PERSONAL/SOCIAL DEVELOPMENT 

Work Setting Analysis 

Items in this domain deal with assisting students to 

successfully employ interpersonal intrapersonal and social skills 
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Table 12 DOMAIN B. EDUCATIONAL DEVELOPMENT 

Items in this domain deal with assisting students to achieve school success and develop 
skills to successfully engage In life long learning. 
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